
 
 

INDEPENDENT AUDIT  REPORT 
 

TO THE READERS OF KORAUNUI SCHOOL FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2019 

The Auditor-General is the auditor of Koraunui School (the School). The Auditor-General has appointed 
me, Silvio Bruinsma, using the staff and resources of Deloitte Limited, to carry out the audit of the financial 
statements of the School on his behalf. 

Opinion 

We have audited the financial statements of the School on pages 2 to 22, that comprise the statement of 
financial position as at 31 December 2019, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that date, 
and the notes to the financial statements that include accounting policies and other explanatory 
information. 

In our opinion the financial statements of the School:  

 present fairly, in all material respects: 
  

 its financial position as at 31 December 2019; and 
 

 its financial performance and cash flows for the year then ended; and 
 

 comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector  Public Benefit Entity Standards, Reduced Disclosure Regime. 

 
Our audit was completed on 26 May 2020. This is the date at which our opinion is expressed. 

The basis for our opinion is explained below and we draw your attention to other matters. In addition, we 
outline the responsibilities of the Board of Trustees and our responsibilities relating to the financial 
statements, we comment on other information, and we explain our independence. 

Emphasis of Matter  COVID-19 

Without modifying our opinion, we draw attention to the disclosures in note 26, which outline the possible 
effects of the Alert Level 4 lockdown as a result of the COVID-19 pandemic. 

Basis for our opinion 

We carried out our audit in accordance with the Auditor-
the Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued 
by the New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards 
are further described in the Responsibilities of the auditor section of our report. 

We have fulfilled our responsibilities in accordance with the Auditor-  

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for 
our opinion. 

 



Responsibilities of the Board of Trustees for the financial statements  

The Board of Trustees is responsible on behalf of the School for preparing financial statements that are 
fairly presented and that comply with generally accepted accounting practice in New Zealand. The Board 
of Trustees is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  

In preparing the financial statements, the Board of Trustees is responsible on behalf of the School for 
assessing the School Board of Trustees is also responsible 
for disclosing, as applicable, matters related to going concern and using the going concern basis of 
accounting, unless there is an intention to close or merge the School, or there is no realistic alternative but 
to do so. 

The  responsibilities arise from the Education Act 1989. 

Responsibilities of the auditor for the audit of the financial statements  

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, 
are free from material misstatement, whether due to fraud or error, and to iss
includes our opinion.  

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from 
fraud or error. Misstatements are considered material if, individually or in the aggregate, they could 
reasonably be expected to influence the decisions of readers taken on the basis of these financial 
statements. 

For the budget information reported in the financial statements, our procedures were limited to checking 
 

We did not evaluate the security and controls over the electronic publication of the financial statements.  

As part of an audit in accordance with the Auditor-
judgement and maintain professional scepticism throughout the audit. Also: 

 We identify and assess the risks of material misstatement of the financial statements, whether due 
to fraud or error, design and perform audit procedures responsive to those risks, and obtain audit 
evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not 
detecting a material misstatement resulting from fraud is higher than for one resulting from error, 
as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the override 
of internal control. 

 We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing an 
opinion on the effectiveness of the School l control. 

 We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board of Trustees. 

 We conclude on the appropriateness of the use of the going concern basis of accounting by the 
Board of Trustees and, based on the audit evidence obtained, whether a material uncertainty 
exists related to events or conditions that may cast significant doubt on the School
continue as a going concern. If we conclude that a material uncertainty exists, we are required to 

such disclosures are inadequate, to modify our opinion. Our conclusions are based on the audit 



evidence obtai
cause the School to cease to continue as a going concern. 

 We evaluate the overall presentation, structure and content of the financial statements, including 
the disclosures, and whether the financial statements represent the underlying transactions and 
events in a manner that achieves fair presentation. 

 We assess the risk of material misstatement arising from the Novopay payroll system, which may 
still contain errors. As a result, we carried out procedures to minimise the risk of material errors 

understanding of the financial statements. 

We communicate with the Board of Trustees regarding, among other matters, the planned scope and 
timing of the audit and significant audit findings, including any significant deficiencies in internal control 
that we identify during our audit.  

Our responsibilities arises from the Public Audit Act 2001. 

Other information 

The Board of Trustees is responsible for the other information. Other Information has not been received by 
the auditor at the date the audit report is signed. Other information does not include the financial 

 

Our opinion on the financial statements does not cover the other information and we do not express any 
form of audit opinion or assurance conclusion thereon. 

In connection with our audit of the financial statements, our responsibility is to read the other information. 
In doing so, we consider whether the other information is materially inconsistent with the financial 
statements or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, 
based on our work, we conclude that there is a material misstatement of this other information, we are 
required to report that fact. We have nothing to report in this regard. 

Independence 

We are independent of the School in accordance with the independence requirements of the Auditor-

Ethical Standard 1 (Revised): Code of Ethics for Assurance Practitioners issued by the New Zealand 
Auditing and Assurance Standards Board. 

Other than the audit, we have no relationship with or interests in the School. 

 
Silvio Bruinsma 
Deloitte Limited 
On behalf of the Auditor-General 
Wellington, New Zealand 
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Tātaritanga raraunga 

 
 

School Name:  Koraunui School School Number:  2100 

 

Strategic Aim: 

 

• Children who achieve to nationally recognised standards. 

• Children who are future focused and as such are more environmentally aware and ethical in practices. 

• Children who are risk takers in their learning. 

Annual Aim:  To improve the progress and achievement levels for reading 

Target:  To increase the number of students in Year 3 (23/40, 58 % in 2018 Year 2 cohort) & Year 6 (35/52, 67% in 2018 Year 5 cohort) working at 
and above the expected reading curriculum level by the end of 2019.  Specific emphasis will be placed on lifting the achievement levels 
of boys, as well as Maori and Pasifika in these year groups, who were achieving below the expected curriculum level for reading at the end of 
2018. 
 

Baseline Data:  

 

 

 

Whole School End of Year Data: Reading  
All Students 

• At the end of 2019 146/259 (57%) of all students were achieving at or above the expected curriculum level in reading. 

• 30/259 (12%) were working above the expected curriculum level. 

• 116/259 (58%) were working at the expected curriculum level. 
81/259 (31%) were working below the expected curriculum level. 

• 32/259 (12%) were working well below the expected curriculum level. 
Gender 

• 18/30 (60%) of the students working above the expected curriculum level in reading were male and 12/30 (40%) were female. 

• 55/116 (47%) of the students working at the expected curriculum level in reading were male and 61/116 (53%) were female. 

• 42/81 (52%) of the students working below the expected curriculum level in reading were male and 39/81 (48%) were female. 

• 20/32 (63%) of the students working well below the expected curriculum level in reading was male and 12/32 (37%) were female.  
Ethnicity 

• 13/107 (12%) of students identifying as Maori were working above the expected curriculum level. 

• 2/61 (3%) of students identifying as Pasifika were working above the expected curriculum level. 
 

• 35/107 (33%) of students identifying as Maori were working at the expected curriculum level. 

• 27/61 (44%) of students identifying as Pasifika were working at the expected curriculum level 
 

• 42/107 (39%) of students identifying as Maori were working below the expected curriculum level, 17/107 (16%) were working well below the expected 
curriculum level. 
22/61 (36%) of students identifying as Pasifika were working below the expected curriculum level, 10/61 (16%) were working well below the expected 
curriculum level. 
Year Group 

• 40/46 (87%) of students in Year 1 at the end of 2019 were working below or just at the expected reading curriculum level. 

• 19/32 (59%) of students in Year 2 at the end of 2019 were working below or just at the expected reading curriculum level.  

• 21/43 (49%) of students in Year 3 at the end of 2019 were working below or just at the expected reading curriculum level.  

• 21/42 (50%) of students in Year 4 at the end of 2019 were working below or just at the expected reading curriculum level.  

• 23/42 (55%) of students in Year 5 at the end of 2019 were working below or just at the expected reading curriculum level. 
 

• 12/32 (38%) of the students working well below the expected curriculum level are ORS students. 
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Analysis reporting 

Analysis of Variance Reporting  Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

Identify reading levels and learning needs using a 
variety of assessments and the previous years 
progress and achievement information in Term 1.  

Specifically identify the students who make up the 
target group and set up intervention sheets for each 
one of them.  These students are working just below or 
just at the expected curriculum level. 

Students next learning steps identified and planned for. 

Targeted support in the areas that we have identified 
as areas for development for these students and 
discussing next steps with them so they are aware of 
what they can do and what their next steps are. 

Planned interventions area implemented using 
appropriate strategy or approach (i.e. Reading 
Recovery, Quick 60, specialist teacher intervention, 
early words, Black Sheep oral language, in-class 
interventions with teacher aide support, community 
readers). 

Encouraging parents to be actively involved with 
literacy at home, being specific about what their 
children’s needs/gaps are. 

Monitor progress at the end of each term using 
intervention sheets and data gathering processes.   

Share information at monitoring syndicate meetings 
throughout the year. 

Teacher inquiries to include the identified target 
students. 
 

At the end of the year 146/259 (57%) of all students 
were working at or above the expected curriculum level 
for reading.  This is a 7% decrease in achievement 
level when compared with 2018.  

48/107 (45%) of students identifying as Maori were 
working at or above the expected curriculum level for 
reading 

29/61 (48%) of students identifying as Pasifika were 
working at or above the expected curriculum level for 
reading 

73/135 (54%) of all male students were working at or 
above the expected curriculum level for reading 

73/124 (59%) of all female students were working at or 
above the expected curriculum level for reading 

Annual Student achievement Target  
To increase the number of students in Year 3 (23/40, 
58 % in 2018 Year 2 cohort) & Year 6 (35/52, 67% in 
2018 Year 5 cohort) working at and above the 
expected reading curriculum level by the end of 2019.  
Specific emphasis will be placed on lifting the 
achievement levels of boys, as well as Maori and 
Pasifika in these year groups, who were achieving 
below the expected curriculum level for reading at the 
end of 2018. 
 
At the end of the year our Year 3 student achievement 
was (28/43) 65% of all students working at or above 
the expected curriculum level compared with 23/40, 58 
% in 2018 for the same year group. 11/14 of all target 
students were working at or above the end of year 
expectation at the end of the year 

At the end of the year our Year 6 student achievement 
was (35/54) 65% of all students working at or above 
the expected curriculum level compared with (35/52, 
67% in 2018 for the same year group. 14/18 of all 
target students were working at or above the end of 
year expectation at the end of the year 

Our target to increase the number of students in these 
working at and above the expected curriculum level by 
the end of 2019 for Year 3 was achieved, but for Year 
6 was not achieved. 

 

Teachers trialled a range of strategies in an effort to 
address behavioural, social and oral language issues 
we believed were having a significant impact on the 
progress of learners across the school.  These areas 
of concern continued to be barriers for learning for 
many children in 2019.   

A variety of strategies were used throughout the year 
to engage the students in reading and extra teacher 
and teacher aide time was allocated to support 
students working below the expected curriculum levels 
both within the class and in withdrawal groups.   

Authentic learning experiences were provided to 
engage students in learning.  This had an impact for 
many of the students and provided opportunities for all 
to access the curriculum. 

Behaviours of some students has continued to be a 
barrier to them and others achieving to the best of their 
ability.  Many of the students displaying inappropriate 
behaviours also had been identified as having learning 
needs.  The behaviours of some of our Year 6 
students in particular has a significant impact on 
classroom programmes. 

The level that many of the children coming to school is 
still a concern to us.  We have identified that literacy 
skills, oral language, social skills, fine and gross 
motors skills a lacking when children are entering 
school.  This is leading to significant input needed to 
get the children to a level where they are ready to 
engage in literacy learning. 

Parental engagement in their children’s learning was 
lower than expected.  Across the school, teachers had 
difficulty in encouraging parents to support their 
children’s learning at home.  We had a low turn out for 
parent interviews, mid-year.  For those parents who did 
support their children we noticed a more positive 
attitude towards learning with the children and more 
consistent progress and achievement in reading. 

The children who were involved with the various 
interventions for reading either maintained their level of 
reading or made progress throughout the year.  In 
some cases, the children made significant progress.  
Interventions included Quick 60, Early words, 
Community Tutor Readers, Teacher aide literacy 
interventions, ESOL interventions, Spelling 
interventions. 

 

Future actions will include continuing to use 
assessment data to inform planning and teaching 
practices to best meet the needs of all students.  
Group students according to identified needs.  
Providing the students with engaging and meaningful 
writing experiences.  Planning will reflect the needs of 
the learners 

Evaluate our teaching practices to ensure we are 
meeting the needs of the children across the school.   

Based on our inquiry into low levels of literacy in the 
junior syndicate we will further investigate how we can 
use play-based learning to address literacy skills, oral 
language, social skills, fine and gross motors skills.  In 
the senior school we are trialling a project-based 
learning approach with a more integrated approach to 
the curriculum. 

We plan to continue creating a stronger connection 
with our local pre-schools in an effort to address the 
lack of literacy and numeracy skills the children are 
entering school with.  

Use intervention plans for identified target students 
across the school.  Regularly monitor progress of the 
students and evaluate the effectiveness of 
interventions.   

Investigate whether reintroducing the Davis Dyslexia 
and Freunstien programmes will be of benefit to some 
of our learners.  

Continue to monitor and where needed provide 
support for the students who made up the group for 
this target to ensure they continue to progress and 
achieve at the level they demonstrated in 2019.  
Provide support for those students still working below 
the expected curriculum level for reading.  We will 
continue to refine how we use data to inform our 
practices. 

Use data to identify target groups for 2020 and 
highlight these students so the class placement of 
these students is considered before the beginning of 
the 2019 school year. 

Work within our CoL inquiry teams on the identified 
focus area for 2020.  These are focused on student 
well-being and project-based learning approaches. 
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Tātaritanga raraunga 

Planning for next year:  

We plan to have a focus our planning and programmes so we are able to work to better engage all learners in the literacy programme, maintain the progress made with the identified target students from 
2019 and then working at improving the level of achievement of students in reading again in 2020 with a focus on consolidation of the learning of the students who are working below and just at the 
appropriate curriculum level.   

As a part of the Stokes Valley/Taita Kahui ako we will work with other schools in identified areas to improve progress and achievement of students in literacy. 

We will set annual targets for groups of students in reading as we focus on lifting achievement levels.  We will include a focus on Maori and Pasifika students in these groups.   

We plan to have a focus in the junior syndicate about how we can use play-based learning and in the senior school how we can use project-based learning as a way of engaging the students in learning 
and addressing low literacy skills, oral language, social skills, fine and gross motors skills at school entry and in the junior school.  

We plan to work on creating a stronger connection with our local pre-schools in an effort to address the lack of literacy and skills. 

We have made contact with the Resource Teacher of Literacy, and referrals for some students, to see how she can support us, strengthen to our literacy programme to meet the identified needs of the 
students and plan to have on-going input from her throughout the year. 

We will inquire into how we can make better use of the achievement information we have gathered so we can better target planning.  This will include utilising outside expertise as well as that within our 
school. 
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School Name:  Koraunui School School Number:  2100 

 

Strategic Aim: 

 

• Children who achieve to nationally recognised standards. 

• Children who are future focused and as such are more environmentally aware and ethical in practices. 

• Children who are risk takers in their learning. 

Annual Aim:  To improve the progress and achievement levels for writing 

Target: To increase the number of students in Years 4 (8/37, 22 % in 2018 Year 3 cohort), 5 (13/37, 35% in 2018 Year 4 cohort) & 6 (17/55, 31% in 
2018 Year 5 cohort) working at and above the expected curriculum level by the end of 2019.  Specific emphasis will be placed on lifting 
the achievement levels of Maori and Pasifika boys and girls in these year groups, who were achieving below the expected curriculum level for 
writing at the end of 2018.  
 

Baseline Data:  

 

 

 

Whole School End of Year Data: Writing  
All Students 

• At the end of 2019 102/259 (40%) of all students were achieving at or above the expected curriculum level in writing. 

• 23/259 (9%) were working above the expected curriculum level. 

• 79/259 (31%) were working at the expected curriculum level. 

• 102/259 (39%) were working below the expected curriculum level. 

• 55/259 (21%) were working well below the expected curriculum level. 
Gender 

• 13/26 (46%) of the students working above the expected curriculum level in writing were male and 10/23 (43%) were female. 

• 36/79 (46%) of the students working at the expected curriculum level in writing were male and 43/79 (54%) were female. 

• 48/102 (47%) of the students working below the expected curriculum level in writing were male and 54/102 (53%) were female. 

• 38/55 (69%) of the students working well below the expected curriculum level in writing was male and 17/55 (31%) were female.  
Ethnicity 

• 4/107 (7%) of students identifying as Maori were working above the expected curriculum level.  

• 2/61 (3%) of students identifying as Pasifika were working above the expected curriculum level. 
 

• 27/107 (25%) of students identifying as Maori were working at the expected curriculum level. 

• 15/61 (25%) of students identifying as Pasifika were working at the expected curriculum level 
 

• 41/107 (38%) of students identifying as Maori were working below the expected curriculum level, 31/107 (29%) were working well below the expected 
curriculum level. 
28/61 (46%) of students identifying as Pasifika were working below the expected curriculum level, 16/61 (26%) were working well below the expected 
curriculum level. 
Year Group 

• 32/46 (69%) of students in Year 1 at the end of 2019 working a sub level below or just at the expected writing curriculum level. 

• 16/32 (51%) of students in Year 2 at the end of 2019 were working a sub level below or just at the expected writing curriculum level. 

• 20/43 (47%) of students in Year 3 at the end of 2019 were working a sub level below or just at the expected writing curriculum level. 

• 24/42 (57%) of students in Year 4 at the end of 2019 were working a sub level below or just at the expected writing curriculum level. 

• 23/42 (55%) of students in Year 5 at the end of 2019 were working a sub level below or just at the expected writing curriculum level. 
 

• 12/55 (22%) of the students working well below the expected curriculum level are ORS students. 
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Analysis of Variance Reporting  Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

Identify writing levels and learning needs using a 
variety of assessments and the previous years 
progress and achievement information in Term 1  

Specifically identify the students who make up the 
target group and set up intervention sheets for 
each of them.  These students are working just 
below or just at the expected curriculum level. 

Students next learning steps identified and 
planned for. 

Targeted support in the areas that we have 
identified as areas for development for these 
students and discussing next steps with them so 
they are aware of what they can do and what their 
next steps are. 

Planned interventions area implemented using 
appropriate strategy or approach (i.e. phonics 
focus in the junior school, Colourful Semantics 
programme, specialist teacher intervention, 
Reading Recovery, Black Sheep oral language, in-
class interventions with teacher aide support, 
targeted teaching based on needs) 

Encouraging parents to be actively involved with 
literacy at home, being specific about what their 
children’s needs/gaps are 

Monitor progress during and at the end of each 
term using intervention sheets and data gathering 
processes.   

Share information at monitoring syndicate 
meetings throughout the year 

Teacher inquiries to include the identified target 
students. 

At the end of the year 102/259 (40%) of all students were 
working at or above the expected curriculum level for 
writing.  This is an increase of 9% in achievement level 
when compared with 2018.  

35/107 (33%) of students identifying as Maori were working 
at or above the expected curriculum level for writing 

17/61 (28%) of students identifying as Pasifika were 
working at or above the expected curriculum level for 
writing 

49/135 (36%) of all male students were working at or above 
the expected curriculum level for writing 

53/124 (43%) of all female students were working at or 
above the expected curriculum level for writing 

Annual Student Achievement Target  
To increase the number of students in Years 4 (8/37, 22 % 
in 2018 Year 3 cohort), 5 (13/37, 35% in 2018 Year 4 
cohort) & 6 (17/55, 31% in 2018 Year 5 cohort) working 
at and above the expected curriculum level by the end of 
2019.  Specific emphasis will be placed on lifting the 
achievement levels of Maori and Pasifika boys and girls in 
these year groups, who were achieving below the expected 
curriculum level for writing at the end of 2018  

At the end of the year our Year 4 student achievement was 
(22/42) 52% of all students working at or above the 
expected curriculum level compared with 8/37, 22 % in 
2018 for the same year group. 18/27 of all target students 
were working at or above the end of year expectation at the 
end of the year 

At the end of the year our Year 5 student achievement was 
(18/42) 43% of all students working at or above the 
expected curriculum level compared with 13/37, 35% in 
2018 for the same year group. 8/20 of all target students 
were working at or above the end of year expectation at the 
end of the year. 

At the end of the year our Year 6 student achievement was 
(15/54) 28% of all students working at or above the 
expected curriculum level compared with 17/55, 31% in 
2018 for the same year group. 7/18 of all target students 
were working at or above the end of year expectation at the 
end of the year 

Our target to increase the number of students in these 
working at and above the expected curriculum level by the 
end of 2019 for Year 4 was achieved, for Year 5 was not 
achieved, but for Year 6 was not achieved. 

Teachers trialled a range of strategies in an effort to 
address behavioural, social and oral language issues 
we believed were having a significant impact on the 
progress of learners across the school.  These areas 
of concern continued to be barriers for learning for 
many children in 2019.   

A variety of strategies were used throughout the year 
to engage the students in writing and extra teacher and 
teacher aide time was allocated to support students 
working below the expected curriculum levels both 
within the class and in withdrawal groups.   

Authentic learning experiences were provided to 
engage students in learning.  This had an impact for 
many of the students and provided opportunities for all 
to access the curriculum. 

Teachers worked to focus more on quality than 
quantity with writing.  They modelled writing for the 
students, built oral language into their programmes 
and had the children spend more time on the planning 
of their writing.  Teachers made more use of “The 
Writing Book” resource as well as attending PLD about 
how to effectively use this for writing programmes.  
Teachers identified that being better planned for 
lessons would help in meeting the learners needs as 
well as maintaining aspects of the writing programme 
that are working well. 

Behaviours of some students has continued to be a 
barrier to them and others achieving to the best of their 
ability.  Many of the students displaying inappropriate 
behaviours also had been identified as having learning 
needs.  The behaviours of some of our Year 6 
students in particular has a significant impact on 
classroom programmes. 

The level that many of the children coming to school is 
still a concern to us.  We have identified that literacy 
skills, oral language, social skills, fine and gross 
motors skills a lacking when children are entering 
school.  This is leading to significant input needed to 
get the children to a level where they are ready to 
engage in literacy learning. 

The children who were involved with the various 
interventions for reading either maintained their level of 
reading or made progress throughout the year.  In 
some cases, the children made significant progress.  
Interventions included Quick 60, Early words, Teacher 
aide literacy interventions, ESOL interventions, 
Spelling interventions. 

Future actions will include continuing to use 
assessment data to inform planning and teaching 
practices to best meet the needs of all students.  
Group students according to identified needs.  
Providing the students with engaging and meaningful 
writing experiences.  Planning will reflect the needs of 
the learners 

Evaluate our teaching practices to ensure we are 
meeting the needs of the children across the school.   

Based on our inquiry into low levels of literacy in the 
junior syndicate we will further investigate how we can 
use play-based learning to address literacy skills, oral 
language, social skills, fine and gross motors skills.  In 
the senior school we are trialling a project-based 
learning approach with a more integrated approach to 
the curriculum. 

We plan to continue creating a stronger connection 
with our local pre-schools in an effort to address the 
lack of literacy and numeracy skills the children are 
entering school with.  

Use intervention plans for identified target students 
across the school.  Regularly monitor progress of the 
students and evaluate the effectiveness of 
interventions.   

Continuation of learning about how to use “The Writing 
Book” resource and Oral Language resource that 
complements this in the classroom programme.  We 
will be taking part in more PLD with Sheena Cameron 
about this in 2020. 

Continue to monitor and where needed provide 
support for the students who made up the group for 
this target to ensure they continue to progress and 
achieve at the level they demonstrated in 2019.  
Provide support for those students still working below 
the expected curriculum level for writing.  We will 
continue to refine how we use data to inform our 
practices. 

Use data to identify target groups for 2020 and 
highlight these students so the class placement of 
these students is considered before the beginning of 
the 2019 school year. 

Work within our CoL inquiry teams on the identified 
focus area for 2020.  These are focused on student 
well-being and project-based learning approaches. 
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Planning for next year:  

We plan to have a focus our planning and programmes so we are able to work to better engage all learners in the literacy programme, maintain the progress made with the identified target students from 
2019 and then working at improving the level of achievement of students in writing again in 2020 with a focus on consolidation of the learning of the students who are working below and just at the 
appropriate curriculum level.   

As a part of the Stokes Valley/Taita Kahui ako we will work with other schools in identified areas to improve progress and achievement of students in literacy. 

We will set annual targets for groups of students in writing as we focus on lifting achievement levels.  We will include a focus on Maori and Pasifika students in these groups.   

We plan to work on creating a stronger connection with our local pre-schools in an effort to address the lack of literacy skills. 

We plan to have a focus in the junior syndicate about how we can use play-based learning and in the senior school how we can use project-based learning as a way of engaging the students in learning 
and addressing low literacy skills, oral language, social skills, fine and gross motors skills at school entry and in the junior school.  

We plan to work on creating a stronger connection with our local pre-schools in an effort to address the lack of literacy and skills. 

We have made contact with the Resource Teacher of Literacy, and referrals for some students, to see how she can support us, strengthen to our literacy programme to meet the identified needs of the 
students and plan to have on-going input from her throughout the year. We will explore with her how we can use the oral language matrix form TKI to establish base line data and record progress for our 
junior school.  We will focus on building vocabulary with our senior students. 

Continuation of learning about how to use “The Writing Book” resource and Oral Language resource that complements this in the classroom programme.  We will be taking part in more PLD with Sheena 
Cameron about this in 2020. 

We will inquire into how we can make better use of the achievement information we have gathered so we can better target planning.  This will include utilising outside expertise as well as that within our 
school. 
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School Name:  Koraunui School School Number:  2100 

 

Strategic Aim: 

 

• Children who achieve to nationally recognised standards. 

• Children who are future focused and as such are more environmentally aware and ethical in practices. 

• Children who are risk takers in their learning. 

Annual Aim:  To improve the progress and achievement levels for mathematics 

Target:  To increase the number of students in Years 4 (8/35, 23 % in 2018 Year 3 cohort), 5 (13/35, 37% in 2018 Year 4 cohort) & 6 (16/52, 31% in 
2018 Year 5 cohort) working at and above the expected curriculum level by the end of 2018.  Specific emphasis will be placed on lifting 
the achievement levels of Maori and Pasifika boys and girls in these year groups, who were achieving below the expected curriculum level for 
mathematics at the end of 2018. 
 

Baseline Data:  

 

 

 

Whole School End of Year Data: Mathematics  
All Students 

• At the end of 2019 113/255 (44%) of all students were achieving at or above the expected curriculum level in mathematics. 

• 34/255 (13%) were working above the expected curriculum level. 

• 79/255 (31%) were working at the expected curriculum level. 

• 91/255 (36%) were working below the expected curriculum level. 

• 51/255 (20%) were working well below the expected curriculum level. 
Gender 

• 25/34 (73%) of the students working above the expected curriculum level in mathematics were male and 9/34 (27%) were female. 

• 35/79 (44%) of the students working at the expected curriculum level in mathematics were male and 44/79 (57%) were female. 

• 45/91 (49%) of the students working below the expected curriculum level in mathematics were male and 46/91 (51%) were female. 

• 29/51 (57%) of the students working well below the expected curriculum level in mathematics was male and 22/51 (43%) were female.  
Ethnicity 

• 9/104 (9%) of students identifying as Maori were working above the expected curriculum level. 

• 3/60 (0.5%) of students identifying as Pasifika were working above the expected curriculum level. 
 

• 26/104 (25%) of students identifying as Maori were working at the expected curriculum level. 

• 17/60 (28%) of students identifying as Pasifika were working at the expected curriculum level 
 

• 42/104 (40%) of students identifying as Maori were working below the expected curriculum level, 27/104 (26%) were working well below the expected 
curriculum level. 
23/60 (38%) of students identifying as Pasifika were working below the expected curriculum level, 17/60 (28%) were working well below the expected 
curriculum level. 
Year Group 

• 29/46 (63%) of students in Year 1 at the end of 2019 were working a sub level below or just at the expected mathematics curriculum level. 

• 19/32 (59%) of students in Year 2 at the end of 2019 were working a sub level below or just at the expected mathematics curriculum level. 

• 21/42 (50%) of students in Year 3 at the end of 2019 were working a sub level below or just at the expected mathematics curriculum level. 

• 25/40 (63%) of students in Year 4 at the end of 2019 were working a sub level below or just at the expected mathematics curriculum level. 

• 14/42 (33%) of students in Year 5 at the end of 2019 were working a sub level below or just at the expected mathematics curriculum level. 
 

• 12/51 (24%) of the students working well below the expected curriculum level are ORS students. 

•  
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Analysis reporting 

Analysis of Variance Reporting  Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

Identify mathematics levels and learning needs 
using a variety of assessments and the previous 
years progress and achievement information in 
Term 1  

Specifically identify the students who make up the 
target group and set up intervention sheets for 
each one of them.  These students are working 
just below or just at the expected curriculum level. 

Students next learning steps identified and 
planned for. 

Targeted support in the areas that we have 
identified as areas for development for these 
students and discussing next steps with them so 
they are aware of what they can do and what their 
next steps are. 

Planned interventions area implemented using 
appropriate strategy or approach (i.e. number 
hotspot, Numicon, Black Sheep oral language, in-
class interventions with teacher aide support) 

Encouraging parents to be actively involved at 
home, being specific about what their children’s 
needs/gaps are 

Monitor progress at the end of each term.   

Share information at monitoring syndicate 
meetings throughout the year 

Teacher inquiries to include the identified target 
students. 

At the end of the year 113/255 (44%) of all students were 
working at or above the national standard for mathematics.  
This is a 13% decrease in achievement level when 
compared with 2018.  

35/104 (34%) of students identifying as Maori were working 
at or above the expected curriculum level for mathematics 

20/60 (33%) of students identifying as Pasifika were 
working at or above the expected curriculum level for 
mathematics 

60/134 (45%) of all male students were working at or above 
the expected curriculum level for mathematics 

53/121 (44%) of all female students were working at or 
above the expected curriculum level for mathematics 

Annual Student Achievement Target  
To increase the number of students in Years 4 (8/35, 23 % 
in 2018 Year 3 cohort), 5 (13/35, 37% in 2018 Year 4 
cohort) & 6 (16/52, 31% in 2018 Year 5 cohort) working 
at and above the expected curriculum level by the end of 
2018.  Specific emphasis will be placed on lifting the 
achievement levels of Maori and Pasifika boys and girls in 
these year groups, who were achieving below the expected 
curriculum level for mathematics at the end of 2018 

At the end of the year our Year 4 student achievement was 
(21/40) 53% of all students working at or above the 
expected curriculum level compared with (23/35, 66 % in 
2018 for the same year group. 3/14 of all target students 
were working at or above the end of year expectation at the 
end of the year 

At the end of the year our Year 5 student achievement was 
(25/42) 60% of all students working at or above the 
expected curriculum level compared with 23/37, 62% in 
2018 for the same year group. 2/16 of all target students 
were working at or above the end of year expectation at the 
end of the year 

At the end of the year our Year 6 student achievement was 
(18/53) 34% of all students working at or above the 
expected curriculum level compared with 24/52, 46% in 
2018 for the same year group.  10/20 of all target students 
were working at or above the end of year expectation at the 
end of the year 

Our target to increase the number of students in these 
working at and above the expected curriculum level by the 
end of 2019 for Year 4, Year 5 & Year 6 was not achieved. 

Teachers trialled a range of strategies in an effort to 
address behavioural, social and oral language issues 
we believed were having a significant impact on the 
progress of learners across the school.  These areas 
of concern continued to be barriers for learning for 
many children in 2019.   

A variety of strategies were used throughout the year 
to engage the students in maths and extra teacher and 
teacher aide time was allocated to support students 
working below the expected curriculum levels both 
within the class and in withdrawal groups.   

Authentic learning experiences were provided to 
engage students in learning.  This had an impact for 
many of the students and provided opportunities for all 
to access the curriculum.  A strong focus on strategies 
and using motivational tools such as Class Craft 
helped with student engagement in maths. 

Teachers worked to focus more on problem solving 
and strategy work through mixed ability groupings.  
Integrating maths into topic work also helped with 
making connections for the children.  A range of hands 
on activities and real life problems helped the children 
practice their maths skills.   

Behaviours of some students has continued to be a 
barrier to them and others achieving to the best of their 
ability.  Many of the students displaying inappropriate 
behaviours also had been identified as having learning 
needs.  The behaviours of some of our Year 6 
students in particular has a significant impact on 
classroom programmes. 

The level that many of the children coming to school is 
still a concern to us.  We have identified that literacy 
skills, oral language, social skills, fine and gross 
motors skills a lacking when children are entering 
school.  This is leading to significant input needed to 
get the children to a level where they are ready to 
engage in literacy learning. 

The teachers identified behaviour, motivation to take 
part in maths and the lack of resources as the barriers 
to being able to run the programmes they desired in 
their classes. 

Future actions will include continuing to use 
assessment data to inform planning and teaching 
practices to best meet the needs of all students.  
Group students according to identified needs.  
Providing the students with engaging and meaningful 
writing experiences.  Planning will reflect the needs of 
the learners 

Evaluate our teaching practices to ensure we are 
meeting the needs of the children across the school.   

We have engaged in DMIC PLD through Massey 
University for the next 3 years.  With lower 
achievement levels across the school, but in particular 
for our Maori and Pasifika students we see this as a 
way of trying something different to improve 
engagement and lift achievement in maths.   

We plan to continue creating a stronger connection 
with our local pre-schools in an effort to address the 
lack of literacy and numeracy skills the children are 
entering school with.  

Use intervention plans for identified target students 
across the school.  Regularly monitor progress of the 
students and evaluate the effectiveness of 
interventions.   

Continue to monitor and where needed provide 
support for the students who made up the group for 
this target to ensure they continue to progress and 
achieve at the level they demonstrated in 2019.  
Provide support for those students still working below 
the expected curriculum level for maths.  We will 
continue to refine how we use data to inform our 
practices. 

Use data to identify target groups for 2020 and 
highlight these students so the class placement of 
these students is considered before the beginning of 
the 2019 school year. 

Work within our CoL inquiry teams on the identified 
focus area for 2020.  These are focused on student 
well-being and project-based learning approaches. 
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Planning for next year:  

We plan to have a focus our planning and programmes so we are able to work to better engage all learners in the maths programme, maintain the progress made with the identified target students from 
2019 and then working at improving the level of achievement of students in maths again in 2020 with a focus on consolidation of the learning of the students who are working below and just at the 
appropriate curriculum level.   

As a part of the Stokes Valley/Taita Kahui ako we will work with other schools in identified areas to improve progress and achievement of students in mathematics. 

We will set annual targets for groups of students in maths as we focus on lifting achievement levels.  We will include a focus on Maori and Pasifika students in these groups.   

We plan to work on creating a stronger connection with our local pre-schools in an effort to address the lack of maths skills. 

We plan to have a focus in the junior syndicate about how we can use play-based learning and in the senior school how we can use project-based learning as a way of engaging the students in learning 
and addressing low literacy skills, oral language, social skills, fine and gross motors skills at school entry and in the junior school.  

We plan to work on creating a stronger connection with our local pre-schools in an effort to address the lack of literacy and skills. 

We have engaged in DMIC PLD through Massey University for the next 3 years.  With lower achievement levels across the school, but in particular for our Maori and Pasifika students we see this as a 
way of trying something different to improve engagement and lift achievement in maths.   

We will inquire into how we can make better use of the achievement information we have gathered so we can better target planning.  This will include utilising outside expertise as well as that within our 
school. 
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School Name:  Koraunui School School Number:  2100 

 

Strategic Aim: 

 

• Children who achieve to nationally recognised standards. 

• Children who are future focused and as such are more environmentally aware and ethical in practices. 

• Children who are risk takers in their learning. 

Annual Aim:  To improve Oral Language 

Target:  To improve the oral language of students in Years 1-3, with a specific emphasis on lifting the achievement levels of Maori and Pasifika 
boys and girls in these year groups.  We aim to see an improvement of 4 points or more for students who scored 7/15 and below on the Oral 
Language Assessment and to have at least 50% of the target group scoring 8 or better on the Oral Language Assessment.  This would be a total 
movement of 23 children. 

Baseline Data:  

 

 

 

Whole School Start of Year Data:  
All Students 

• At the start of 2019 52/98 (53%) of all Year 1-3 students scored 8/15 or more in the Oral Language Assessment use to gather baseline 
data. 

• 46/98 (47%) of all Year 1-3 students scored 7/15 or less in the Oral Language Assessment 
 
Gender 

• 24/46 (52%) of children who scored 7/15 or less were male 

• 22/46 (48%) of children who scored 7/15 or less were female 
 
Ethnicity 

• 5/46 (11%) of children who scored 7/15 or less identify as New Zealand European 

• 22/46 (48%) of children who scored 7/15 or less identify as New Zealand Maori 

• 15/46 (32%) of children who scored 7/15 or less identify as Pasifika 

• 4/46 (9%) of children who scored 7/15 or less identify as Asian 
 
Year Group 

• 25/33 (76%) of all Year 1 children scored 7/15 or less in the Oral Language Assessment 

• 13/25 (52%) of all Year 2 children scored 7/15 or less in the Oral Language Assessment 

• 8/40 (20%) of all Year 3 children scored 7/15 or less in the Oral Language Assessment 
 
This data does not include ORS or non-verbal students 
 
16/98 (16%) of Year 1-3 students are receiving ESOL funding and are part of language interventions. 
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Analysis reporting 

Analysis of Variance Reporting  Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

Identify student in the target group based on Oral 
Language data as well as linking to reading and writing 
levels. This will be done using a variety of 
assessments and the previous year’s progress and 
achievement information in Term 1  

Specifically identify the students who make up the 
target group.  The majority of these students are 
working just below or just at the expected curriculum 
level. 

Identify and plan to implement learning opportunities 
for children to develop their oral language skills. 

Targeted support in the areas that we have identified 
as areas for development for these students and 
discussing next steps with them so they are aware of 
what they can do and what their next steps are. 

Planned interventions are implemented using 
appropriate strategy or approach (i.e. phonics focus in 
the junior school, Colourful Semantics programme, 
specialist teacher intervention, Black Sheep oral 
language, PMP, The Friendship Formula, in-class 
interventions with teacher aide support, targeted 
teaching based on needs) 

Encouraging parents to be actively involved with 
reading at home, discussing books and  being specific 
about what their children’s needs/gaps are. 

Monitor progress at the end of each term using 
intervention sheets and data gathering processes 
including reading and writing data.   

Share information at monitoring syndicate meetings 
throughout the year 

Teacher inquiries to include the identified target 
students. 

At the end of the year 17/41 (41%) of the target group 
students scored 8 or more on the oral language 
assessment. 7/24 (29%) for Year 1 students, 8/12 
(66%) for Year 2 students, 2/6 (33%) for Year 1 
students.   

9/21 (43%) of all male students in the target group 
students scored 8 or more on the oral language 
assessment. 

8/21 (38%) of all female students in the target group 
students scored 8 or more on the oral language 
assessment. 

6/18 (33%) of students identifying as Maori in the 
target Year 1-3 students scored 8 or more on the oral 
language assessment 

5/14 (36%) of students identifying as Pasifika in the 
target group students scored 8 or more on the oral 
language assessment. 

To improve the oral language of students in Years 
1-3, with a specific emphasis on lifting the 
achievement levels of Maori and Pasifika boys and 
girls in these year groups.  We aim to see an 
improvement of 4 points or more for students who 
scored 7/15 and below on the Oral Language 
Assessment and to have at least 50% of the target 
group scoring 8 or better on the Oral Language 
Assessment.  This would be a total movement of 23 
children. 

Our target to increase the number of students scoring 
8 or more on the oral language assessment by the end 
of 2019 was not achieved. 

At the end of the year 17/41 (41%) of the target group 
students scored 8 or more on the oral language 
assessment. 7/24 (29%) for Year 1 students, 8/12 
(66%) for Year 2 students, 2/6 (33%) for Year 1 
students.   

At the end of the year 30/41 (73%) of all target 
students improved on their scores over the year. 

Two of the children left school during the year and 
three children had poor attendance and finding time to 
administer the test proved difficult. 

Teachers trialled a range of strategies in an effort to 
address social and oral language issues we believed 
were having a significant impact on the progress of 
learners across the school.  These areas of concern 
continued to be barriers for learning for many children 
in 2019.   

A variety of strategies were used throughout the year 
to engage the students in writing and extra teacher and 
teacher aide time was allocated to support students 
working below the expected curriculum levels both 
within the class and in withdrawal groups.   

Authentic learning experiences were provided to 
engage students in learning.  This had an impact for 
many of the students and provided opportunities for all 
to access the curriculum. 

Teachers worked to focus more on quality than 
quantity with writing.  They modelled writing for the 
students, built oral language into their programmes 
and had the children spend more time on the planning 
of their writing.  Teachers made more use of “The 
Writing Book” resource as well as attending PLD about 
how to effectively use this for writing programmes.  
Teachers identified that being better planned for 
lessons would help in meeting the learners needs as 
well as maintaining aspects of the writing programme 
that are working well. 

Behaviours of some students has continued to be a 
barrier to them and others achieving to the best of their 
ability.  Many of the students displaying inappropriate 
behaviours also had been identified as having learning 
needs. 

The oral language level that many of the children 
coming to school is still a concern to us.  We have 
identified that literacy skills, oral language, social skills, 
fine and gross motors skills a lacking when children 
are entering school.  This is leading to significant input 
needed to get the children to a level where they are 
ready to engage in literacy learning. 

Social programmes were introduced to help children 
develop social skills and build oral language.  This had 
a positive affect for some students in the junior school. 

Junior classes trialled some Learning Through Play 
strategies as a way of building social skills and oral 
language.  This is something the teachers would like to 
further explore in 2020 

In 2020 we will begin taking part in school-wide DMIC 
(Developing Mathematical Inquiry Communities) 
development.  This has a strong oral language focus and 
is based in culturally responsive pedagogy. 

Based on our inquiry into low levels of literacy in the junior 
syndicate we will further investigate how we can use play-
based learning to address literacy skills, oral language, 
social skills, fine and gross motors skills.  In the senior 
school we are trialling a project-based learning approach 
with a more integrated approach to the curriculum. 

Te Puawaitanga o Te Kakano will work to build the level of 
te reo across the classes.  They will gather initial data 
about language levels so they can measure progress over 
time and the effectiveness of taching and learning 
programmes.    

We will include continuing to refine and use assessment 
data to inform planning and teaching practices to best 
meet the needs of all students.  Group students in a 
variety of ways that allow them to build in confidence and 
to share their thinking and knowledge.  Providing the 
students with engaging and meaningful writing 
experiences.  Planning will reflect the needs of the 
learners 

Evaluate our teaching practices to ensure we are meeting 
the needs of the children across the school.   

We plan to continue creating a stronger connection with 
our local pre-schools in an effort to address the lack of 
literacy and numeracy skills the children are entering 
school with.  

Use intervention plans for identified target students across 
the school.  Regularly monitor progress of the students 
and evaluate the effectiveness of interventions.   

Continuation of learning about how to use “The Writing 
Book” resource and Oral Language resource that 
complements this in the classroom programme.  We will 
be taking part in more PLD with Sheena Cameron about 
this in 2020. 

Use data to identify target groups for 2020 and highlight 
these students so the class placement of these students is 
considered before the beginning of the 2019 school year. 

Work within our CoL inquiry teams on the identified focus 
area for 2020.  These are focused on student well-being 
and project-based learning approaches. 
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Planning for next year:  

We plan to have a focus our planning and programmes so we are able to work to better engage all learners in the literacy programme, maintain the progress made with the identified target students from 
2019 and then working at improving the level of achievement of students in writing again in 2020 with a focus on consolidation of the learning of the students who are working below and just at the 
appropriate curriculum level.   

As a part of the Stokes Valley/Taita Kahui ako we will work with other schools in identified areas to improve progress and achievement of students in literacy. 

We plan to work on creating a stronger connection with our local pre-schools increasing communication between us and them so we can better support the children. 

We plan to have a focus in the junior syndicate about how we can use play-based learning and in the senior school how we can use project-based learning as a way of engaging the students in learning 
and addressing low literacy skills, oral language, social skills, fine and gross motors skills at school entry and in the junior school.  

We have made contact with the Resource Teacher of Literacy, and referrals for some students, to see how she can support us, strengthen to our literacy programme to meet the identified needs of the 
students and plan to have on-going input from her throughout the year. We will explore with her how we can use the oral language matrix form TKI to establish base line data and record progress for our 
junior school.  We will focus on building vocabulary with our senior students. 

Continuation of learning about how to use “The Writing Book” resource and Oral Language resource that complements this in the classroom programme.  We will be taking part in more PLD with Sheena 
Cameron about this in 2020. 

We have engaged in DMIC PLD through Massey University for the next 3 years.  With lower achievement levels across the school, but in particular for our Maori and Pasifika students we see this as a 
way of trying something different to improve engagement and lift achievement.  DMIC has a particular focus on oral language which we hope will have a positive impact on all curriculum areas.    

We will inquire into how we can make better use of the achievement information we have gathered so we can better target planning.  This will include utilising outside expertise as well as that within our 
school. 

 

 

School Name:  Koraunui School School Number:  2100 

 

Strategic Aim: 

 

• Children who achieve to nationally recognised standards. 

• Children who are future focused and as such are more environmentally aware and ethical in practices. 

• Children who are risk takers in their learning. 

Annual Aim:  To improve Student Engagement 

Target:  To improve student engagement at school for all students, with a focus on behaviour in Year 6 (9/18, 50% of students stood-down in 2018 
were in Year 5) and Year 5 (3/18, 16% of students stood-down in 2018 were in Year 4).   
Improve overall attendance rates at school for all students to 85% attendance, with a focus on Maori and Pasifika students at all year levels. 

Baseline Data:  

 

Whole School End of Year Data: Student Engagement 
All Students – Stand-downs and Suspensions 

• At the end of 2019 in total we had a 34 Stand-downs and 1 suspension. 

• Of the 34 stand-downs, these involved 23 students.   

• The 1 suspension involved 1 student. 
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• 18/259 (8%) of all students were stood-down during 2019. 

• 1/259 (0.5%) of all students were suspended during 2019. 
Gender  

• 22/23 (96%) of the students stood-down were male  

• 1/23 (4%) of the students stood-down were female. 

• 1/1 (100%) of the students suspended were male 
Ethnicity 

• 4/23 (17%) of students identifying as European were stood-down. 

• 14/23 (61%) of students identifying as Maori were stood-down. 

• 5/23 (22%) of students identifying as Pasifika were stood-down. 
 

• 1/1 (100%) of students identifying as Maori was suspended. 
Year group  

• 14/23 (61%) of students stood-down were in Year 6. 

• 5/23 (22%) of students stood-down were in Year 5. 

• 1/23 (4%) of students stood-down were in Year 4. 

• 1/23 (4%) of students stood-down were in Year 3. 

• 1/23 (1%) of students stood-down were in Year 2. 

• 1/23 (4%) of students stood-down were in Year 1. 
 

• 1/1 (50%) of students suspended were in Year 6. 
Reason for Individual Stand-down and Suspension 

• 32 students were stood-down for (3) Likely to cause serious harm (s14(1)(b) of the Education Act 1989) 

• 2 students were stood-down for (2) Continual disobedience (s14(1)(a) of the Education Act 1989) 
 

• 1 student was suspended for (3) Likely to cause serious harm (s14(1)(b) of the Education Act 1989) 
 
Attendance  
All Students – Attendance 

• At the end of 2019 we had overall attendance of 82.45% with Monday (14.6%) and Friday (16.2%) being the highest days of absence for 
the year. 

• Unexplained absences were 9.77% for 2019. 

• Justified absences were 7.79% for 2019. 

• Lateness for all students was 13.16% for 2019. 
Gender  

• Male attendance was 83.78%, unjustified 9.36% and justified 6.86% 

• Female attendance was 81.26%, unjustified 10.13% and justifies 8.61%. 
Ethnicity 

• Attendance for students identifying as NZ European was 88.84% 

• Attendance for students identifying as Maori was 77.73% 

• Attendance for students identifying as Pasifika was 81.44% (Tongan, Samoan, Cook Island Maori, Tokelauan, Other Pacific Island Group, 
Fijian – eTap classifications) 

• Attendance for all other ethnic groups was 81.66% 

Year group  

• Attendance for students in Year 1 was 77.66% 
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• Attendance for students in Year 2 was 81.36% 

• Attendance for students in Year 3 was 85.64% 

• Attendance for students in Year 4 was 84.00% 

• Attendance for students in Year 5 was 85.25% 

• Attendance for students in Year 6 was 82.66% 
 

• Attendance for students in Te Puawaitanga o Te Kākano was 77.88% 

• Attendance for students in the mainstream classes was 84.80% 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

Stand-downs and Suspensions 

Organise classes so we have as few Tier 2 and 3 
students in each class as possible.  Identify clearly who 
our at-risk Tier 2 and Tier 3 students are. 

Engage in whole staff PB4L development revisiting 
strategies as a whole staff and embed key strategies 
across the school.  Identify and implement key Tier 2 
strategies for school-wide implementation. Develop 
expectations for staff about what we will “see” and “hear” 
around the school as well as for how we manage 
challenging behaviours and situations.  

Engage in professional support sessions that focus on 
problem-solving issues that are impacting on our ability to 
engage all students in learning and school life. 

Review how we run Ama and increase the number of 
students taking part in this each intake.  This will be a mix 
of boys who struggle to self-regulate their behaviours and 
emotions, those who need a boost in self-esteem and 
those who are good role models. 

Maintain regular contact with parents about what we are 
noticing with their children and anything they are aware of 
that might impact their engagement and behaviours at 
school.  Encourage parents to be actively involved in the 
work we are doing to support their children. 

Ensure regular communication is taking place with 
outside agencies who are involved with supporting the 
school, children and families/whanau.  Work with all 
involved to implement plans to support identified children. 

Provide teacher aide support where possible to assist 
with the implementation of learning and behaviour 
interventions.    

Monitor progress during and at the end of each term 
using intervention sheets and data gathering processes 
including eTap guidance records.   

Share information and implement Classroom Problem-
solving process at syndicate meetings throughout the 
year as a way of collectively addressing and managing 
behaviours.   

Teacher inquiries to include the identified target students. 

 

At the end of the year 18/259 (8%) of all students 
were stood-down and 1/259 (0.5%) of all students 
were suspended.  This was 4 less stand-downs 
and 1 less suspension than 2018. 
 
4/23 (17%) of students identifying as European 
were stood down. 
 
14/23 (61%) of students identifying as Maori were 
stood down. 
 
5/23 (22%) of students identifying as Pasifika were 
stood down. 
 
22/23 (96%) of the students stood down were male  
1/23 (4%) of the students stood down were female. 
 
1/1 (100%) of the students suspended was male, 
identifying as Maori. 

 
1/1 (50%) of students suspended were in Year 6. 
 
Annual Engagement Target  
To improve student engagement at school for 
all students, with a focus on behaviour in Year 
6 (9/18, 50% of students stood-down in 2018 were 
in Year 5) and Year 5 (3/18, 16% of students 
stood-down in 2018 were in Year 4).   
 
14/23 (61%) of students stood down were in Year 
6. 
5/23 (22%) of students stood down were in Year 5. 
 
Our target to improve student engagement and 
achieve a reduction in the number of stand downs  
by the end of 2019 for Year 5 & Year 6 was not 
achieved 

 

 

 

 

 

 

Engagement Target 

We experienced a large number of behavioural issues this 
year across the Year 5 & 6 groups that have had a 
significant impact on achievement of learners in these 
classes.  Due to the disruption the behaviours caused to 
the classroom programmes the teachers found it difficult 
to main a consistent programme throughout the year.  
This in turn has had an impact on all learners in these 
classrooms.  

The majority of the stand downs that occurred in 2019 
were for acts of violence either as individuals or as a 
group against other students.  19/23 of these involved 
boys in Years 5 & 6. 

We often experienced a pack mentality with the Year 5 & 
6 boys where they would encourage each other and draw 
strength from the “pack”.  This proved difficult for us to 
counter as the boys would enter into a heightened state 
where they could not be reasoned with. 

We struggled to get parental/whanau support for some of 
the students involved in stand downs.  For these children 
6 had multiple stand downs.     

In the instances where we did receive parental/whanau 
support strategies were able to be implements where the 
children could reintegrate successfully into school life.  
Staff monitored all stand down children throughout the 
year, using the school values, CHOICE Theory 
approaches and separation strategies to help with 
managing behaviours. 

Teaching staff engaged in professional development and 
support with Cate Williams, Education Psychologist, 
Ministry of Education where a collaborative problem-
solving approach to issues was used to work out 
strategies and approaches that could be used with the 
children.  We also did some learning about trauma and 
the effects of this on behaviours.  This proved to be 
incredibly useful to all involved and complemented the 
work that we did at the beginning of 2019 with John Ford, 
PB4L facilitator.  The focus of this work was on anxiety 
and the effects of this on behaviours. 

We drew a line in the ground with regards to acts of 
violence.  Regardless of the cause of the violence, is a 
child acted in this way to get what they wanted or as a 
retaliation to something they didn’t like this led to a stand 
down.  Many of the violent acts were unpredictable and 
explosive, making them difficult to pre-empt or manage. 

In 2020 we will refocus our behaviour management 
work on the principles and practices of CHOICE 
Theory and PB4L, aiming for a structed and 
consistent school-wide approach to providing a 
positive environment for everyone as well as 
managing challenging behaviours. 

Explore ways to build a united approach across our 
school for staff and children such as buddy classes, 
Year 6 leadership focus, activities where the children 

are cross grouped. 

Principal PLD in MAC development for 2020.  This is 
aimed at building knowledge and understanding of 
how Maori best learn as Maori and how this can be 
adapted to a school environment. 

Class placement of Tier 2 & 3 children for 2020 is 
carefully considered, in an effort to reduce the 
number of these children in each class. 

Work on engaging parents/whanau to work in 
partnership with the school, providing support for 
children of concern to develop strategies for 
managing themselves in challenging situations. 

Ensure all staff have a clear understanding of the 
expectations for managing behaviours, including the 
Orange/Red card system as well as the requirements 
of PB4L. 

Work within our CoL inquiry teams on the identified 
focus area for 2020.  Well-being of students will be a 
particular focus. 
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Attendance 

Identify students and families/whanau whose attendance 
at school in 2018 has been identified as at-risk or who 
have a pattern of regular non-attendance. 

Maintain regular contact with parents about what we are 
noticing with their children anything they are aware of that 
might impact their attendance at school.  Encourage 
parents to be actively involved in the work we are doing 
to support their children being at school every day. 

Ensure regular communication is taking place with 
outside agencies who are involved with supporting the 
school, children and whanau.  Work with all involved to 
implement plans to support identified children. 

Ensure we have a recorded consistent approach to 
coding for justified and unjustified absences.   
  
Monitor progress of identified children and 
families/whanau during the term and at the end of each 
term using eTap records.   

 

 

Attendance  

At the end of the year overall attendance for the 
whole school was 82.45%.  This is almost identical 
to 2018.  Monday (14.6%) and Friday (16.2%) 
being the highest days of absence for the year. 
 
Unexplained absences were 9.77% for 2019 
compared with 10.71% in 2018. 
Justified absences were 7.79% for 2019 compared 
with 7.17% in 2018. 
Lateness for all students was 13.16% for 2019 
compared with 13.11% in 2018. 
 
Male attendance was 83.78% compared with 
81.92% in 2018 

Female attendance was 81.26% compared with 
82.33% in 2018 

Attendance for students identifying as NZ 
European was 88.84% compared with 89.63% in 
2018 

Attendance for students identifying as Maori was 
77.73% compared with 77.36% in 2018 

Attendance for students identifying as Pasifika was 
81.44% compared with 78.30% in 2018 (Tongan, 
Samoan, Cook Island Maori, Tokelauan, Other 
Pacific Island Group, Fijian – eTap classifications) 

Annual Attendance Target 

Improve overall attendance rates at school for 
all students to 85% attendance, with a focus on 
Maori and Pasifika students at all year levels. 

Our target to improve student engagement and 
improve attendance by the end of 2019 was not 
achieved 

Attendance  

We had a significant number of parents/whanau who 
would not contact the school when their children were 
absent.  We had difficulty in making contact with them, so 
their children were marked truant.  When contact was 
made with these families, we would endeavour to stress 
the importance of daily attendance at school and 
contacting the school when the children are not present. 

While unexplained absences were lower than in 2018, we 
still experienced many occasions where parents chose to 
keep their children at home rather than send them to 
school.  There are numerous reasons for this when they 
were given. 

We have significantly more families taking holidays during 
term time in 2019 compared with 2018. 

We did have some impact with families we spoke to and 
saw an improvement in their children’s attendance at 
school, although this was not the case in the majority of 
instances. 

We saw an increase in the amount of time that was taken 
off on Monday and Friday.  This is of concern as the 
children are missing vital start of the week information and 
also this has an impact on the social interactions for the 
children affected. 

For a group of children and parents it appeared that 
attendance at school was not a priority for them.  We 
found this attitude difficult to change. 

Attendance  

Continue to work with families whose children have 
poor or irregular attendance at school. 

Continue to work with families who fail to contact the 
school about absences. 

Encourage children and their families to attend 
school more regularly through providing engaging 
and motivating programmes of work. 

Provide education to parents about the importance of 
their children attending school every day. 

Continue to have high expectations of attendance at 
school and communication with the school. 

Work with the attendance and truancy service to 
ensure at risk children are attending school and 
parents/whanau are aware of their responsibilities. 

 

 

 

Planning for next year:  

Work to improve attendance of students at school, working together with parents/whanau and services. 

Continue trying to communicate the importance of daily attendance at school to parents/whanau and children. 

 

 


